
 

Sociology of Children & Youth 

We've survived the midterms! Elec ons, and exams! And heading into fi-
nals! (Just exams.) The coming of winter is a me of possibility. Mostly the 
possibility of chilly weather, but also the possibility of renewed connec on 
with the community of scholars who study children and youth. The on-line 
submission portal for the 2019 ASA annual mee ng, to be held in New York 
City, is now open, and the submission deadline is January 9th. This year, the 
Sec on on Children & Youth is featuring three paper sessions, and one ref-
ereed roundtable session. Our program chair Jessica Calarco has tled the 
three paper sessions "Children and Youth in a Changing World"; "Children, 
Youth and Ins tu ons"; and "Power and Inequality in the Lives of Children 
and Youth." In addi on to our sec on sessions, Maria Schmeeckle of Illinois 
State has organized a regular session on Children/Youth/Adolescents. Please 
consider submi ng a paper proposal! 
 
It's also me to think about renewing your ASA membership, and with it, 
your membership in the Sec on on Children & Youth. ASA membership op-
erates on a calendar year, from January 1st to December 31st. If you renew 
your membership for 2019 by December 31st, there will be no loss of con -
nuity. Our sec on dues for regular members are $12, and student members 
pay $5. (Many sec ons' dues have gone up; ours have gone down!) Do con-
sider gi  sec on memberships for student members of ASA, as they only 
cost $5 each, and are great stocking stuffers. If you are logged into the ASA 
website, you can purchase student gi  sec on memberships for 2019 at 
h p://asa.enoah.com/Home/My-ASA/Gi -Sec on. 
 

Best wishes, 
 

Aaron Pallas 

A Note from the Chair 
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Mission Statement:  

The purpose of the Sec on 

on Children and Youth is to 

encourage the development 

and dissemina on of socio-

logical perspec ves on chil-

dren in the areas of research, 

theory, policy, prac ce, and 

teaching. Here, the term 

“children” includes every hu-

man being from infancy 

through the transi on to 

adulthood. 
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2  OFFICERS AND COMMITTEE MEMBERS 

2018-2019 

Chair: Aaron Pallas, Teachers College, Columbia University 

Chair-Elect: Anna Mueller, University of Chicago 

Past Chair: Stefanie Mollborn, University of Colorado, Boulder 

Founding Chair: Gertrud Lenzer, Brooklyn College and the Graduate Cen-
ter, CUNY 

Secretary-Treasurer: Seth Abrutyn, University of Bri sh Columbia 

Council Members: Kelly Balistreri (Bowling Green State University), Mar-
garet Hagerman (Mississippi State University), Hyeyoung Kwon (Indiana 
University), Edward Morris (University of Kentucky), Matt Rafalow 
(YouTube), Laura Tach (Cornell University) 

Student Representatives: Mary Kate Blake (Valparaiso University), Lilla 
Pivnick (University of Texas, Austin) 

Communication and Publications: Anna Mueller (University of Chicago), chair; Ann Beutel (University of Okla-
homa), Nancy Marshall (Wellesley College), Matt Rafalow (YouTube), Sung Park (University of California, Los 
Angeles), Lilla Pivnick (University of Texas, Austin) 

Membership: Kelly Balistreri (Bowling Green State University), Mary Kate Blake (University of Notre Dame), co-
chairs 

Nominations: Stefanie Mollborn, (University of Colorado, Boulder), chair; Jennifer Augustine (University of 
South Carolina), Laura Backstrom (Florida Atlantic University), Teresa Swartz (University of Minnesota), Young-
min Yi (Cornell University) 

Research and Ethics: Ingrid Castro (Massachusetts College of Liberal Arts), Melissa Swauger (Indiana Universi-
ty of Pennsylvania), co-chairs; Brent Harger (Gettysburg College) 

2019 ASA Program and Sessions: Jessica Calarco (Indiana University), chair 

2019 Distinguished Career Award: Robert Crosnoe (University of Texas, Austin), chair; Christopher Wildeman 
(Cornell University), Tyrone Forman (University of Illinois, Chicago), Karin Martin (University of Michigan) 

2019 Graduate Student Paper Award: Sarah Ovink (Virginia Polytechnic Ins tute and State University), chair; 
Heidi Gansen (Northwestern University), Joanne Golann (Vanderbilt University), Matt Rafalow (YouTube), Emily 
Rauscher (Brown University) 

2019 Outstanding Scholarly Contribution (Article) Award: Kara Joyner (Bowling Green State University), chair; 
Anthony Jack (Harvard University), Monica Kirkpatrick Johnson (Washington State University) 



 

 

LP: You worked as a teacher in K-12 public educa on. How did those teaching experiences influence 
your research on schooling among Mexican-origin youth?  
 
EA: A er gradua ng from college, I worked in K-12 public educa on in Colorado for four years. I 
served as an AmeriCorps volunteer at a bilingual elementary school as part of the Colorado Literacy 
Corps, provided tutoring assistance in Spanish to Mexican-origin high school students, and taught 
Spanish at a K-12 charter school. These experiences showed me the barriers that many Mexican-origin 
children, youth, and families faced in the U.S. educa on system, including language barriers, limited 
household economic resources, low levels of parental educa on (e.g., students trying to be the first in 
the family to graduate from high school and a end college), and nega ve stereotypes. Working with 
Mexican-origin children and families also, however, revealed that Mexican-origin parents cared a 
great deal about their children’s educa on, that Mexican-origin students strived to do as well as possi-
ble in the educa on system, and that schools and educators could provide resources (i.e., bilingual 
support, culturally relevant curriculum, etc.) that helped to engage Mexican-origin students and fami-
lies in the schooling process. A er these experiences, I wanted to know more about the “bigger pic-
ture” for immigrant families in general and Mexican-origin children and families specifically in the U.S. 
educa on system. Were Mexican-origin students and families in other parts of the country experienc-
ing the same outcomes as their peers in Colorado? Did they face similar opportuni es and con-
straints? Which types of schooling contexts were most conducive to promo ng posi ve educa onal 
outcomes for this popula on of students? My research on immigrant des na ons and Mexican-origin 
schooling outcomes addresses some of these issues. (Con nued on the next page) 

MEET THE SCHOLAR: ELIZABETH ACKERT 
Lilla Pivnick asked Elizabeth Ackert the following questions 

about her research on Mexican-origin children and families.  
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LP: Could you comment on the current situa on of Mexican and other immigrant parents and their chil-
dren in the United States? What do you think is most important for children and youth scholars to keep 
in mind about the current situa on?  
 
EA: First, it is important to remember that there is a diversity of experiences among the immigrant 
popula on in general and among the Mexican immigrant popula on in par cular. As social scien sts, 
we o en compare mean outcomes between groups, but when focusing on immigrant popula ons it is 
always important to think about within-group variability (by na onal origin, by ci zenship status, by 
authorized/unauthorized status, by levels of accultura on, etc.). My current research looks at place of 
residence (immigrant des na ons) as another source of diversity within the already diverse immi-
grant and Mexican-origin popula ons. Highligh ng diversity in characteris cs and outcomes among 
these groups should be fundamental to research in this area.   
 
Second, we are in an era of poli cal scapegoa ng of immigrants, including Mexican immigrants. This 
scapegoa ng involves the characteriza on of migrants and asylum seekers as “invaders” and a empts 
to link immigra on to societal ills such as crime and disease. This scapegoa ng is not new, unfortu-
nately, but the rhetoric is heightened right now. It is important for scholars to document both qualita-

vely and quan ta vely how na onal and local dialogues and policies surrounding immigra on are 
influencing development and wellbeing among the children and descendants of immigrants. One new 
area of my research, in collabora on with Stephanie Potochnick from the University of Missouri, ex-
amines how local immigra on enforcement (287g agreements and deporta ons) varies across immi-
grant des na ons and determines whether La no/a families in areas with higher immigra on en-
forcement are less likely to u lize health care.   
 
LP: What do you see as policy implica ons of your research?  
 
EA: Because of within-group diversity, no one policy will address all of the needs of members of immi-
grant-origin groups. As such, policies need to be tailored to meet specific needs. One thing that I am 
trying to do in my research is to iden fy areas of the country where Mexican-origin children and youth 
are most at risk of experiencing adverse educa onal outcomes. I am also finding that contextual 
differences in educa onal outcomes are most striking among newcomer immigrant families, sug-
ges ng that these families are most in need of targeted interven ons. That being said, there are likely 
policies that benefit all children that will benefit Mexican-origin children. For example, I found in past 
research that Mexican-origin adolescents were less likely to be enrolled in school if they lived in places 
where many non-La no White students were not enrolled in school. This finding suggests that a com-
mon policy to boost school enrollment among all children could benefit both Mexican-origin youth 
and their peers. (Con nued on the next page) 
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LP: What advice do you have for other scholars interested in studying the influence of contextual char-
acteris cs (communi es, schools, and neighborhoods) on the experiences of children and youth? 
 
EA: Training in social demography, urban sociology, and sociology of educa on can be extremely help-
ful for conduc ng research in this area. I would recommend reading a lot in the areas of school and 
neighborhood effects so that you can clearly ar culate the mechanisms linking contexts to the out-
comes of interest in your work. I also think scholars, including myself, could do a lot more to iden fy 
and test mechanisms linking contexts to individual outcomes. If you are a quan ta ve researcher, de-
velop a methodological toolkit that includes mul level modeling and experimental and quasi-
experimental approaches. There will always be a reviewer or an audience member who will say that 
contextual associa ons with individual outcomes are due to unmeasured differences in selec on, so 
you need a way to be able to respond to these cri ques. This area of research also benefits a great 
deal from qualita ve research that scru nizes assump ons about the interplay between contexts and 
individuals. 
 
LP: What projects are you looking forward to working on in the future?  
 
EA: I am excited about my emerging research on immigrant des na ons, community health care re-
sources, and La no/a early childhood health outcomes. The area of early childhood health has not yet 
been addressed in the research on new des na ons, and I’m interested to see if the findings align 
with my research on educa on in new versus established des na ons.  
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Elizabeth Ackert is a Na onal Science Founda on Postdoctoral Fellow at the 
Popula on Research Center at the University of Texas at Aus n. She complet-
ed her Ph.D. in Sociology from the University of Washington in 2015. She is 
trained in demography and sta s cs for the social sciences. Her research in-
terests include racial/ethnic inequality, immigra on, educa on, health dispari-

es, urban sociology, and quan ta ve methods. Her individual and collabora-
ve work examines explana ons for why racial/ethnic and immigrant-origin 

groups are unequally distributed across contexts—including schools, neigh-
borhoods, and immigrant des na ons—and evaluates the consequences of 
this contextual inequality for dispari es in outcomes in domains such as edu-
ca on, residen al mobility, and health. She is par cularly interested in under-
standing how the a ributes of immigrant-receiving contexts, including states, 
communi es, neighborhoods, and schools, influence the educa onal and 
health outcomes of children and adolescents of Mexican origin. 



 

 

AB: What was the impetus for the research that led to your book?  

RR: I moved to the U.S. from India for graduate school—I wanted to become an ethnographer of urban 

inequali es and the U.S. was regarded as one of the top des na ons to learn sociology. This was 2007 

and urban ethnographies were on the forefront of public imagina on, and they were certainly extremely 

popular among sociologists. The sensa onal lives of violent drug dealers, gang members, and teen par-

ents turned into best-selling (I mean best selling in academic terms, of course) sociology books. As a 

young ethnographer, these were my models. I started conduc ng fieldwork in an economically marginal-

ized community of color in a small northeastern city aiming to write about the lives of the “poor” living in 

urban communi es. I followed a group of sixteen Black and La nx youth, over three years, through vari-

ous contexts of their lives including school, home, roman c es, neighborhood, and hobbies as they tran-

si oned from high school to college and worked alongside them.  

The longer I stayed in my field site, the more I began to ques on the paradigms and frames available to 

me to understand the lives of marginalized communi es of color in the US. The youth I was spending me 

with did not resemble the stereotypes of economically marginalized (I prefer this term to “low-income”) 

urban America that circulate in the media, and among scholars and policy makers. The sixteen youth, and 

hundreds of other young people I met during my three years in Port City (pseudonym), vehemently de-

nounced drugs, gangs, violence, and teen parenthood, worked extremely hard in school, diligently applied 

to colleges, and worked mul ple jobs to help their families out, and save for college, their future etc.  

(Con nued on the next page) 

THE MAKING OF A TEENAGE SERVICE CLASS 
Ann Beutel asked Ranita Ray  

the following questions about her new book 
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When I started out, I thought that since the youth in my study were playing by the rules and avoiding 

everything scholars and policy makers claim hold them back, I had encountered a story about how 

some youth growing up under the constraints of poverty are able to overcome their predicaments and 

achieve some level of upward social mobility. I le  Port City in 2013. It is now 2018, and none of the 

youth have accomplished what they set out to—these ambi ous and hardworking youth have been 

channeled into low-wage frontline service work. 

The impetus of the book was thus to tell a different story about poverty and social mobility in the U.S. A 

story that avoids the sensa onal topics of drugs, gangs, violence, and instead highlights the everyday 

embodied violence of poverty like hunger, exhaus on, and other burdens of everyday classed racialized 

misogyny. The impetus was to move away from trite and hackneyed ques ons about poverty, and offer 

a new frame that ques ons why we write about certain things when we write about poverty.  

AB: Your book is based on three years of ethnographic study 

of sixteen poor black and brown youth. What was the process 

of conduc ng this research like for you?  

RR: For three years, I spent 5-7 days a week, and almost 8 

hours per day, among a group of economically marginalized 

youth and their families, friends, and community. The first 

few months were a li le awkward and anxiety producing—

much like the beginning of any rela onship, I think. With 

me, however, Port City became my home away from home. 

Since I did not have family in the U.S., many of the Port City 

residents became my friends and family.  

The exhaus ng part of the research was the process of note-

taking a er a long day in the field! It is really me-

consuming, and just arduous, to write about your en re day 

minute by minute a er the end of a hec c day! Then I would 

code my data and write weekly analy cal memos, and then 

monthly theore cal memos. I did this religiously, and it was 

much less fun than being in the field itself.   

(Con nued on the next page) 

Children and Youth Section    American Sociological Association  www.childrenandyouth.weebly.com 

 

 THE MAKING OF A TEENAGE SERVICE CLASS 7 



 

For me, I was living and breathing my fieldwork. Not simply in the act of conduc ng fieldwork, note-

taking and analysis, but I was reading widely. I began to realize that urban ethnographers of poverty 

rarely deeply engaged with women of color feminisms, cri cal legal scholars, sociologists of educa on 

and work, etc. in their analyses—leading to a rather narrow vision of what it is that we must write 

about when wri ng sociologically about poverty.  

I was reading across sub-disciplines and disciplines. And ul mately decided to a empt to write a femi-

nist urban ethnography that breaks away from trite ques ons and sheds new light on some of the old-

est ques ons about poverty and social mobility—reading widely beyond the narrow scope of what my 

advisors, mentors, sub-disciplines read was important to me—it was, I thought, the only rigorous and 

honest way to tell the story I was witnessing. It was also an in mida ng process.  

AB: Can you give us a brief overview of your findings? 

RR: The Making of a Teenage Service Class is a feminist urban ethnography that sha ers preconceived 

no ons about what to write about when wri ng about poverty, and asks en rely new ques ons about 

the social reproduc on of poverty. My overarching finding is that the inordinate focus on risk behav-

ior preven on in marginalized communi es actually holds ambi ous and hardworking youth back, and 

in the process, causes addi onal harm by criminalizing all Black and La nx youth. As an example, in a 

chapter on roman c rela onships among marginalized youth, I do not ask why some Black and La nx 

youth living in poverty become pregnant, as is usually the focus of poverty scholars. Instead, I offer 

the concept of “iden ty of distance” to highlight how the moral and public health panic surrounding 

teen pregnancy nega vely impacts all Black and La nx youth, not only young women who are preg-

nant or paren ng. Here I bring into conversa on the works of urban ethnographers, women of color 

feminisms, and reproduc ve jus ce scholars to shed new light onto the conversa on of teen pregnan-

cy in economically marginalized communi es.  

In the same vein, in the chapters on educa on and work, instead of asking why some youth invest in, 

and value, educa on and legal work while others join gangs, I draw on sociology of higher educa on, 

and service work, to show how the contemporary open-access system of higher educa on interacts 

with the malleable nature of labor in front-line service work to channel economically marginalized 

youth into low-wage service work through a process I call “inflated reciprocity.” For example, youth 

working in Dunkin Donuts assumed they would climb up the ladder in the “food industry” if they took 

some nutri on classes at the community college—some mes managers told them this. (Con nued) 
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In the chapter on sibling es, I move away from understandings of poor urban families as either frag-

ile, or resourceful and resilient, to show how characteris cs of exchange under the constraints of pov-

erty in fact engender conflict within families.  

In this way, I am able to not only advance social scien fic understanding of social reproduc on of pov-

erty in the U.S., but also forge new knowledge about poverty by arguing that to challenge the social 

reproduc on of urban poverty we must focus on those who play by the rules.  

AB: In your book, you challenge the commonly-held belief that targe ng risky behaviors (drug use, 

gangs, violence, teen parenthood) is the key to ending the “cycle of poverty.” What should be done in-

stead and why? 

RR: I think it is impera ve we not place inordinate focus on risk behavior preven on because not only 

does this come at the cost of suppor ng youths’ educa onal and occupa onal goals, but it actually 

causes harm by reinforcing racist and classist stereotypes. For example, many non-profits in Port City 

actually invested resources and energy on pregnancy and violence preven on at the cost of, say, 

providing assistance with college admission or mi ga ng food insecurity. But it’s not just that. This fo-

cus o en lead youth to internalize the idea that they’re poten al social problems—for example, even 

a er being admi ed to a four-year university, one youth chose to join the military to “become disci-

plined.” Teachers, non-profit workers, community members, and some mes the youth themselves, 

policed and s gma zed youth as poten al social problems. 

This focus also places the burden squarely on the individual as it indicates that ul mately behavioral 

change is the answer to challenging inequality. In reality, it is wealth inequality, discrimina on, low-

wages, tax laws that benefit the wealthy, and profit systems that result in hunger and evic on as 

white wealthy people accrue wealth that hold youth back. Given drug use is evenly distributed across 

communi es, for example, why do we primarily focus on drug use within communi es of color instead 

of, say, raising minimum wage or focusing on estate tax reform to challenge the racial wealth gap?  

When we construct Black and La nx youth as social problems to be solved, even if through our benev-

olent desire to do good, we are ul mately reproducing systems of racism and classism.  

(Con nued on the next page) 
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AB: What effect did this par cular research and book project have on you as a sociologist? Are you in-

volved in any community-oriented projects or ac vism?  

RR: Great ques on! This research actually lead me to do some youth organizing in the local communi-

ty—I co-founded a youth-led organiza on that challenges local racist and classist educa on policy, and 

has successfully made policy changes at the local level. This project also led me to realize the urgent 

need to radically re-think poverty, and the need for sub-disciplinary and inter-disciplinary conversa-

ons. As I was reading urban ethnographers on poverty, I realized that my observa ons o en did not fit 

with the frames I encountered, so I drew on cri cal legal scholars, reproduc ve jus ce scholars, sociolo-

gy of educa on, etc. It was then quite apparent to me that few urban ethnographers wri ng about teen 

parenthood, for example, though ully engage with feminists of color scholarship, for if they did, they’d 

probably not con nue to advocate for policies that further harm Black and Brown youth. 

In sum, my me in Port City definitely shaped who I am as a sociologist today. I owe my iden ty as a 

feminist ethnographer of power and oppression, and a radical sociologist to my friends and family in 

Port City.  
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Ranita Ray is Assistant Professor of Sociology at the University of Nevada, 
Las Vegas. She is an ethnographer specializing in children and youth, 
women of color feminisms, urban inequali es, and educa on and polic-
ing. Her book, The Making of a Teenage Service Class: Poverty and Mobili-
ty in an American City (University of California Press, 2018), draws on 
three years of fieldwork to challenge common wisdom that targe ng “risk 
behaviors” such as drugs, gangs, violence, and teen parenthood among 
marginalized youth is key to breaking the cycle of poverty. Ray has pub-
lished other work related to children/youth, urban inequali es, race, class 
and gender, including book chapters and ar cles in such journals as Social 
Problems, Journal of Contemporary Ethnography, and Sociology Compass. 
She also co-authored a book tled As The Leaves Turn Gold: Aging Experi-
ences of Asian Americans (Rowman & Li lefield Publishers, 2012). Ray is 
currently preparing a book manuscript that draws on rigorous mul -sited 
and longitudinal fieldwork to explore the rela onship between policing, 
race, class, gender, and schooling in Las Vegas, and another Na onal Sci-
ence Founda on funded inter-disciplinary project on homelessness in Las 
Vegas. Ray is ac vely involved in community-oriented research projects.  



 

 

AB: What was the impetus for the research that led to your book?  

MH: I was an English major in college, but I randomly stumbled into a sociology course taught by Heather 

Beth Johnson. She taught me about new concepts like ideology and the social reproduc on of inequality 

and intergenera onal transfers of wealth, and I started wondering how it is that kids understand and ex-

plain social inequality. A few years later when I was in graduate school, Amanda Lewis and Tyrone Forman 

introduced me to all kinds of books and ar cles about race, racism, and whiteness. As I read this work, I 

no ced a lot of assump ons about how racism is learned by white children but could not find a lot of em-

pirical work on this topic. I also read a lot of research on how parents raising black children prepare their 

children for living and interac ng within a racist society. I read the work of scholars like Phillip Bowman 

and Cleopatra Howard, Erin Winkler, Diane Hughes, and Beverly Daniel Tatum, and I began thinking more 

about the role that white racial socializa on might play in the perpetua on of racism and racial inequality. 

I found myself asking, “What is actually going on in the private realm of white families—especially with 

respect to the messages white children produce and reproduce—and how does this connect to the repro-

duc on of racial inequality and white racial power?” This led me to the research that I present in my 

book.  

AB: Your book is based on two years of ethnographic study of affluent, white parents and their children. 

What was the process of conduc ng this research like for you? How difficult was it to gain entrée into privi-

leged families?  

MH: I moved to a Midwestern metropolitan area and spent three months ge ng a lay of the land. I pur-

posefully put myself in public spaces where I thought affluent, white parents might spend me and tried 

to start conversa ons with anyone I could. As I met people, they agreed to put me in touch with other 

families that fit my inclusion criteria. Over the next two years, I ended up providing childcare for some of 

the families in the study, and I was able to branch out into three different parts of the community I stud-

ied. Although there were some challenges along the way, I did not find it difficult to gain entrée into privi-

leged families or build rapport. I think this was largely due to my own social posi on as a white, youngish, 

woman who many parent par cipants perceived to be similar to them. (Con nued on the next page) 

WHITE KIDS 
Ann Beutel asked Margaret Hagerman 

the following questions about her new book White Kids  
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AB: Can you give us a brief overview of your findings? 

MH: What these parents said about race to their white children 

was o en less important than what they did. I found that the 

choices these parents made about how to set up their children’s 

lives (like where to live or go to school or which extracurricular 

ac vity to join or radio program to listen to) played a powerful 

role in shaping their children’s ideas about race—regardless of 

how they talked about race (or did not) with their children. As 

such, different choices made by parents led to children growing 

up in what I call different “racial contexts of childhood” and de-

veloping different ideas about race within these contexts as a 

result. I also found that these parents—and even parents who 

iden fied as poli cally progressive and who said that they really 

valued racial equity and fairness—o en reproduced the very hi-

erarchies they said they wanted to challenge when they advo-

cated for their own child’s success at the expense of other chil-

dren. I talk about this tension many parents told me they experi-

enced between being a “good” parent and being a “good” ci -

zen as a “conundrum of privilege.” Finally, I found that white 

children do not always agree with their parents—or their 

peers—and that they play an ac ve role in their own racial so-

cializa on or racial learning. 
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For more informa on, follow this link. 

 

AB: What was it like wri ng the book while working at a university 

in the “Deep South?” 

MH: I have never wri en a book anywhere else so I don’t know, 

but I assume it would be pre y much the same anywhere—a lot 

of early morning coffee, the constant rewri ng of sentences 

over and over, talking about my ideas endlessly with my partner, 

etc. Of course, racism is explicit in a place like Mississippi, but 

White Kids is really a book about racism everywhere—and espe-

cially about racism in places where white people claim it is ab-

sent. (Con nued on the next page) 

Since September, White Kids has 
been featured in The Atlan c, The 
Guardian, Forward Reviews, Book 
Riot, Inside Higher Ed, and on 
more than 40 radio programs and 
podcasts across the United States 
and Canada, including NPR’s Mar-
ketplace.  

Hagerman was invited to par ci-
pate in the Wisconsin Book Fes -
val, and her book talk was fea-
tured live on CSPAN-2. She has 
wri en op-eds for the LA Times, 
Time, and The Conversa on. She 
also has a related essay in the Los 
Angeles Review of Books.  



 
 

 

AB: You have given a number of media interviews about your book. What has it been like discussing 

race and racism with journalists? What advice do you have for other sociologists about discussing race 

and privilege with the media?  

MH: I knew virtually nothing about talking to journalists a few months ago, but I have learned a lot in a 

short period of me. My advice for discussing race and privilege with the media is to be prepared for a 

range of different kinds of ques ons or cri ques—you never know what will happen during these in-

terviews (especially the ones that are airing live and invite listeners to call in)—but having some pre-

pared remarks was always helpful for me. I created five different documents that I had in front of me 

during each interview. One document contained a list of defini ons of key concepts like “race” or 

“privilege” that I could easily draw upon, including references to colleagues studying race who I could 

quickly cite. Longwinded answers are not effec ve in this context, so I found brief, concise defini ons 

that I could easily draw upon quite useful. Another 

document listed examples of racial inequality in 

America with suppor ng data—the journalists with 

whom I spoke seemed to like sta s cs, so having 

those ready to go was useful and provided another 

opportunity to draw a en on to the important 

work of my colleagues. Another document was re-

served for “responses to comba ve ques ons” and 

included language I thought might be helpful for 

redirec ng/reframing a conversa on or responding 

to insults or a acks. I also had a document that evolved over me with stock responses to the ques-

ons I was most frequently asked. And then I had a document en tled “My Central Message” which 

contained the three big points that I tried to weave into every interview regardless of the ques ons I 

was asked. In addi on, I think it is a good idea to inform your university that you are going to be doing 

this kind of public engagement so that they are (hopefully) prepared to support you if there is any 

nega ve backlash, which there likely will be—and which likely will be worse for scholars of color. I also 

joined the AAUP. Ul mately, although it can be stressful and exhaus ng and even a bit scary at mes, 

I think sharing sociological research with the public is meaningful and important work.   

(Con nued on the next page) 
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AB: What effect did this par cular research and 

book project have on you as a sociologist?    

MH: On the posi ve side of things, I now believe 

that it is possible for our research to have an im-

pact on the choices that individual people make 

and how people see the world. Honestly, I always 

feared that my work might be pointless in terms 

of actually challenging inequality. But I have had 

so many conversa ons recently with affluent, 

white parents who have told me that my book has 

influenced them, that they are thinking cri cally in 
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INTERVIEW WITH MARGARET HAGERMAN 

 

Margaret Hagerman is an Assistant Professor of Sociology at 
Mississippi State University and is a Faculty Affiliate in both the 
African American Studies and Gender Studies programs. She 
received her Ph.D. from Emory University in 2014. Her qualita-

ve research focuses on the study of racial socializa on. In ad-
di on to her new book, White Kids: Growing Up with Privilege 
in a Racially Divided America (NYU Press, 2018), Hagerman has 
published ar cles in Journal of Marriage and Family, Sociology 
of Race and Ethnicity, Ethnic and Racial Studies, and Sociologi-
cal Studies of Children and Youth. Hagerman’s work also has 
been featured in such publica ons as The Atlan c, The Guardi-
an, Time, and the L.A. Times, and on radio programs across the 
United States and Canada, including NPR’s Marketplace. 
Hagerman teaches courses on race, educa on, children and 
youth, families, and qualita ve methods. 

new ways about their own complicity with white supremacy, and that they want to make different par-

en ng choices moving forward. I hope that they do. However, on the nega ve side of things, I have also 

learned that the statement “all children should be worthy of considera on” is possibly the most contro-

versial statement I could make. I have been absolutely horrified by the hateful response to my sugges-

on that all children should be valued in our society, even if they are not one’s own affluent, white child.  



 

 

The ready availability of donated sperm and eggs has made 

possible an en rely new form of family. Children of the 

same donor and their families, with the help of the 

internet, can now locate each other and make contact. 

Some mes this network of families form meaningful 

connec ons that blossom into longstanding groups, and 

close friendships. This book is about the unprecedented 

families that have grown up at the intersec on of new 

reproduc ve technologies, social media, and the human 

desire for belonging. 

Based on over 350 interviews with children (ages 10-28) 

and their parents from all over the U.S., Random Families 

chronicles the chain of choices that couples and single 

mothers make from what donor to use to how to par ci-

pate (or not) in donor sibling networks. Children reveal 

their understanding of a donor, the donor’s spot on the 

family tree and the meaning of their donor siblings. 

Through rich first-person accounts of network membership, 

the book illustrates how these extraordinary rela onships 

—woven from bits of online informa on and shared ge-

ne c es—are transformed into new possibili es for kin-

ship. Random Families offers down-to-earth stories from 

real families to highlight just how truly dis nc ve these 

contemporary new forms of family are.  

BOOKS BY SECTION MEMBERS 
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Click here for more informa on. 
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Castro, Ingrid E. 2018. “Intergalac c Gastronomy: Orientalist 
Representa ons of Asian Food, Chefs, and Restaurants within 
Science Fic on Films.” Pp. 253-73 in Chop Suey and Sushi from 
Sea to Shining Sea: Chinese and Japanese Cuisine Restaurants in 
the United States, edited by B. M. Arnold, T. E. Tunç, and R. D. 
Chong. Faye eville, AR: University of Arkansas Press. 

h ps://www.uapress.com/product/chop-suey-and-sushi-from-sea-
to-shining-sea/ 

 

Addressing the vastly underexplored intersec on of food stud-
ies and science fic on (SF) films, this chapter examines the 
portrayal of Asian food, chefs, and restaurants in five SF films 
to theorize how orientalism is reflected in such fic ons. In 
these pictorial discourses, Asian food is presented as "alive" 
and suspect, Asianized ci es and their accompanying restau-
rants are to be avoided, and Asian chefs are portrayed as the 
recons tuted Fu Manchu through their mys cism and roles 
as "harbingers of doom." The "perpetual forever foreignness" 
of Asians, their foods, their languages, and, in totality, their 
culture are portrayed via all elements found in SF Asian food, 
chef, and restaurant scenes, to the point that Asian chefs and 
waiters with "less than acceptable heteronorma ve levels of 
masculinity" are occasionally eliminated to solve the latent 
fears of SF films' white male heroes. In answering the ques on 
"Does Asian equal Alien or does Alien equal Asian?," Castro 
posits that the "grey alien" image that is portrayed in nearly 
every SF film that includes such intergalac c beings is based on 
the stereotyped likeness and traits of Asian people; there-
fore, yellow peril messages are assured to con nue well into 
the future of SF.  

 

 

 

Leslie Wang (CY Book Award 
winner) and Kelly Balistreri 

Jessica Calarco (CY Early Career 
Award co‐winner), Grace Kao, 
and Emily Smith‐Greenaway (CY 
Early Career Award co‐winner) 

2018 ASA CY Recep on  
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Mijs, Jonathan J.B. 2018. "Inequality Is a Problem of Infer-

ence: How People Solve the Social Puzzle of Unequal Out-

comes." Socie es 8(3):64. doi: 10.3390/soc8030064 

A new wave of scholarship recognizes the importance of 

people’s understanding of inequality that underlies their 

poli cal convic ons, civic values, and policy views. Much 

less is known, however, about the sources of people’s 

different beliefs. I argue that scholarship is hampered by a 

lack of consensus regarding the conceptualiza on and 

measurement of inequality beliefs, in the absence of an 

organizing theory. To fill this gap, in this paper I develop a 

framework for studying the social basis of people's expla-

na ons for inequality. I propose that people observe une-

qual outcomes and must infer the invisible forces that 

brought these about, be they meritocra c or structural in 

nature. In making inferences about the causes of inequali-

ty, people draw on lessons from past experience and infor-

ma on about the world, both of which are biased and lim-

ited by their background, social networks, and the environ-

ments they have been exposed to. Looking at inequality 

beliefs through this lens allows for an inves ga on into the 

kinds of experiences and environments that are par cular-

ly salient in shaping people’s inferen al accounts of ine-

quality. Specifically, I make a case for inves ga ng how so-

cializing ins tu ons such as schools and neighborhoods 

are "inferen al spaces" that shape how children and young 

adults come to learn about their unequal society and their 

own place in it. I conclude by proposing testable hypothe-

ses and implica ons for research. 

 

Melissa Osborne (CY Graduate Student 
Paper Award co‐winner) and Anna Mueller 

Heidi Gansen (CY Graduate Student Paper 
Award co‐winner) and Anna Mueller 

2018 ASA CY Recep on 
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This issue of the Sociology of Children & Youth Newsletter was prepared by members of  
the Communication and Publications Committee: 

For the Spring 2019 Children & Youth Newsletter... 

 

Please send submissions to Ann Beutel at ambeutel@ou.edu 

Ann Beutel  
The University of Oklahoma 

 
Lilla Pivnick 

The University of Texas at Austin 

In the meantime... 

 
You can find us on the Web at our site: http://childrenandyouth.weebly.com/ 

 
You can follow us on Twitter: @asayouth  

 
And you can join our Facebook group by clicking here 


